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Research Scholar, Department of Early Childhood Care and Education (ECCE) plays a vital role in promoting the holistic development
Education, Sidho-Kanho-Birsha of children through meaningful, child-centred, and experiential learning. This review explores the
University, Purulia, West Bengal, significant contributions of three influential thinkers, Friedrich Froebel, Maria Montessori, and
India Rabindranath Tagore, and interprets their relevance to contemporary ECCE. The reviewed literature

indicates that Froebel emphasized play, self-activity, nature, creativity, social interaction, and
learning through Gifts and Occupations. Montessori focused on independence, practical-life
activities, sensory learning, self-directed learning, and the development of cognitive, motor, social,
and problem-solving skills. Tagore emphasized freedom, creativity, nature-based learning, music,
art, literature, and holistic personality development. The literature further suggests that these
approaches continue to influence contemporary early childhood practices and support children’s
cognitive, physical, social, emotional, and creative development. However, challenges related to
teacher competence, resources, parental understanding, assessment practices, and contextual
adaptation remain important considerations. Overall, the review suggests that integrating the
complementary principles of Froebel, Montessori, and Tagore can provide a meaningful foundation
for joyful, inclusive, child-centred, activity-based, and holistic development.
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Early Childhood Care and Education (ECCE) is a fundamental stage of human development that lays the foundation for
children’s physical, cognitive, emotional, social, and moral development. Early childhood is characterized by rapid growth,
curiosity, exploration, and habit formation. Childhood should be viewed as an important stage of life rather than merely
preparation for formal schooling. ECCE provides children with care, protection, meaningful learning, and opportunities for
holistic development. Care includes nutrition, health, safety, emotional security, affection, and responsive relationships. A caring
environment helps children develop confidence, independence, trust, and a positive sense of self. Learning during early childhood
naturally occurs through play, interaction, observation, exploration, and creative activities. Storytelling, music, movement, and
creative activities further enrich children’s learning experiences. Effective ECCE integrates care and learning as interconnected
aspects of child development. Contemporary ECCE recognizes children as active learners with diverse interests, abilities, and
experiences. Child-centred and play-based approaches encourage children’s active participation in learning. Froebel, Montessori,
and Tagore emphasized freedom, play, activity, nature, creativity, and holistic development. NEP 2020 recognizes ECCE and
foundational learning as essential components of the Indian education system. Therefore, meaningful ECCE should provide
nurturing, inclusive, joyful, and stimulating environments for every child’s holistic development.

Expanding beyond these foundational pioneers, the developmental and pedagogical discourse of ECCE is further enriched
through complementary eastern and western philosophies. Jean-Jacques Rousseau laid the groundwork for naturalism by
asserting that childhood holds intrinsic value and must unfold freely according to nature’s laws (Rousseau, 1762/1979).
Concurrently, Mahatma Gandhi’s philosophy of Pre-Basic Education situated early care within experiential, community-rooted
environments, emphasizing the balanced harmony of head, heart, and hand (Gandhi, 1951, 1962). In parallel, Sri Aurobindo
envisioned an Integral Education that respects the child’s innate soul and psychic growth without authoritarian imposition,
fostering spontaneous self-evolution (Ghosh & Saha, 2024; Saha & Maji, 2013). Synthesizing these perspectives, Lev Vygotsky
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bridged individual exploration with social mediation, demonstrating that collaborative play, language, and responsive caregiver
scaffolding serve as pivotal catalysts for socio-cognitive maturation (Vygotsky, 1967, 1978).

This study adopted a qualitative literature review approach to explore the contributions and contemporary relevance of Friedrich
Froebel, Maria Montessori, and Rabindranath Tagore to Early Childhood Care and Education (ECCE). The study was based on
a review and thematic analysis of relevant research articles, books, scholarly papers, and other academic literature related to the
educational philosophies and practices of the three thinkers. The reviewed studies mainly focused on child-centred education,
play-based learning, self-activity, practical-life activities, sensory learning, creativity, nature-based learning, freedom, music,
art, social interaction, and holistic child development.

Studies Related to Friedrich Froebel

Tang and Corrado (2025) explored the role of music in supporting young children’s holistic learning and wellbeing through
Froebel’s Mother Songs. The study emphasized the importance of broader musical experiences and a principled Froebelian
approach to early childhood practice. Sakr and Kaur (2024) highlighted the Froebel’s influence on early childhood education as
a dynamic and changing process. The study suggested that examining Froebelian influence can encourage critical reflection on
the past, present, and future of ECCE. Jana (2023) observed that Froebel’s kindergarten education and its relevance to
contemporary education. The study highlighted Froebel’s influence on pedagogy and practice and emphasized individual self-
development within a social environment. Cameron and Boyles (2022) explored tensions between Froebelian-informed
pedagogy and contemporary quality standards. The study highlighted challenges arising from accountability, assessment,
competition, school readiness, and neoliberal expectations in ECCE. Sen and Kotil (2022) highlighted the effects of Froebel
Gifts on the geometric skills of 5-6 year-old children. The findings showed improvement in block construction, recognition of
three-dimensional objects, and understanding of the properties of two-dimensional shapes. Johansson (2022) discussed
curriculum and didactics in ECEC from a Froebelian perspective. The study focused on the relationships among the child, adult,
content, play, and learning within contemporary early childhood curricula. Flemig and McNair (2022) explored Froebel’s ideas
concerning nature and nurture. The study emphasized that children develop through interaction with their environment and that
natural environments provide valuable opportunities for learning and development. Aslanian et al. (2022) explored national and
cross-national pathways of Froebelian early childhood education. The study identified outdoor play as one of the most
widespread continuing elements of Froebelian pedagogy, while noting declining opportunities for children to engage with nature.
McNair and Powell (2021) revisited Froebel’s educational philosophy and highlighted self-activity, play, relationships, nature,
and holistic development. The study suggested that Froebel’s ideas remain relevant to contemporary ECCE. Shirakawa and
Saracho (2021) reviewed the historical development and spread of Froebel’s kindergarten movement in Germany and the United
States. The study highlighted the importance of play, activity, interaction, and educational materials in Froebel’s kindergarten
system. Nojiri (2020) explored the historical use of Froebel Blocks in Japanese early childhood education. The study showed
that Froebel’s Gifts supported children’s manipulation, construction, exploration of shapes and patterns, and learning through
direct experience. Hoskins and Smedley (2018) discussed the importance of learning through play in contemporary ECCE. The
study emphasized play, creativity, exploration, relationships, and self-expression, while identifying challenges created by school-
readiness and formal learning demands. Roszak (2018) explored the revival of Froebel’s pedagogical ideas in Polish preschool
education. The study found that the “Gift of Play” is being adapted to modern conditions, resulting in the development of more
Froebel-inspired preschools. Smedley and Hoskins (2018) explored practitioners’ understanding and implementation of learning
through play. The study found that Froebelian theory provides a useful framework for understanding play as a means of
exploration, communication, idea development, and meaning-making. Park and Yang (2016) discussed the continuing influence
of Froebel’s kindergarten system in the USA and South Korea. The study found that play-based learning, child-centred education,
nature, hands-on activities, creativity, and holistic development continue to influence contemporary ECCE, although Froebelian
ideas have been adapted to different cultural contexts. Manan (2015) discussed Froebel’s educational thought and its significance
for early education. The study emphasized the educational value of play, non-book materials, freedom, individual pace, and a
child-friendly learning environment. Baidya et al. (2014) theoretically explored Friedrich Froebel’s educational thoughts and
found that his philosophy emphasized child-centred education, self-activity, play, social interaction, creativity, and experiential
learning through Gifts and Occupations. The study highlighted Froebel’s contribution to the foundation of modern early
childhood education.

Beyond the studies mentioned above, other prominent researchers have conducted research related to Froebel, such as -McNair
et al. (2022); Castner and Maron-Puntarelli (2022); MacLure and MacRae (2022); Watts (2022); Josephidou and Kemp (2022);
and Wasmuth (2022).

Studies Related to Maria Montessori

Ahmad Muhid et al. (2025) explored that Montessori curriculum can support children’s developmental progress across different
domains. It also emphasized teachers’ competence and parents’ positive recognition as important factors in effective ECCE
implementation. Chhetri (2024) found that Montessori education supports positive attitudes toward learning, practical-life skills,
sensory-motor development, language, observation, and social interaction. It also promotes independent learning among nursery
children. Ngoc (2023) highlighted that Montessori practical-life activities support fine-motor skills, independence, and self-
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discipline. These activities contribute to children’s overall development during the early years. Demangeon et al. (2023) found
that generally positive effects of Montessori education across several developmental and learning domains. The findings support
Montessori education as a potentially effective approach in ECCE. Atis-Akyol et al. (2023) highlighted that Montessori
classrooms generally reflected Montessori principles and provided appropriate materials. Teachers nevertheless reported
challenges related to class size, cost, time management, and parental knowledge. Kocabas and Bavli (2022) observed that
Montessori teachers generally communicate respectfully and guide children during learning. However, some difficulties occur
during conflicts and challenging behaviours. Basargekar and Lillard (2021) explored mathematics achievement in Montessori
education. The findings showed inconsistent advantages over conventional education, indicating the need for further research.
Kiran et al. (2021) found that positive effects of Montessori education on cognitive, language, social, motor, creative, and
emotional development. The study recommended more qualitative and process-oriented research in ECCE. Lillard (2021)
explored that high-fidelity Montessori education can provide a developmentally appropriate and academically effective
alternative to conventional ECCE. It emphasizes independence, active learning, and holistic development. Kusumawardani et al.
(2020) found that significant improvement in gross-motor development following Montessori intervention among children aged
3-5 years. The study supports the use of Montessori activities for physical development in ECCE. Guven et al. (2020) highlighted
that Montessori preschool children demonstrated better Sudoku-solving skills than children following the national programme.
The findings suggest benefits for children’s problem-solving abilities. Yildiz and Cagdas (2019) explored that Montessori
training for mothers improved children’s mathematics skills. The study highlights the importance of parental involvement in
ECCE. Ongoren and Yazlik (2019) observed that Montessori-trained preschool children performed better in several
mathematical concept skills. The findings demonstrate the value of hands-on learning for early mathematical development.
Izuagba et al. (2017) explored caregivers’ knowledge of Montessori and other ECCE approaches. The findings highlighted the
importance of teachers’ and caregivers’ knowledge for effective early childhood education. Lillard et al. (2017) observed that
Montessori preschool education improved academic outcomes and reduced some achievement differences between
socioeconomic groups. This highlights its potential contribution to equitable ECCE. Faryadi (2017) explored that Montessori
education improved mathematical proficiency, critical thinking, and problem-solving skills among kindergarten children. The
findings support activity-based learning in ECCE. Lillard and Heise (2016) highlighted that the use of authentic Montessori
materials improved early reading and executive function outcomes. The study emphasizes the importance of appropriate learning
materials in ECCE. Laski et al. (2016) found that some advantages for Montessori children in base-10 representation and
arithmetic strategies. However, no consistent difference was found in overall arithmetic accuracy. Kayili and Ari (2016) explored
that Montessori education supported children’s understanding of feelings and social problem-solving. The study highlights its
contribution to social-emotional development in ECCE. Kayili (2016) observed that Montessori education reduced errors and
increased reflection time among kindergarten children. The findings indicate positive effects on children’s cognitive
development. Mallett and Schroeder (2015) compared academic achievement among Montessori and non-Montessori children.
The findings showed similar achievement in some grades and advantages for Montessori children in some later reading and
mathematics outcomes. Dogru (2015) observed that Montessori education improved attention-gathering skills among preschool
children. Sensory materials and active learning helped improve children’s concentration and engagement. Bhatia et al. (2015)
highlighted Montessori practical-life activities and found their importance in developing fine-motor and eye-hand coordination
skills. These activities contribute to children’s physical and functional development. Ahmadpour and Mujembari (2015) found
that higher 1Q levels among five-year-old children educated through the Montessori approach. The study indicates that
Montessori activities can support cognitive development in ECCE. Bahmaee et al. (2016) explored that Montessori preschool
education promotes independence, self-confidence, sensory learning, and hands-on activities. These features support holistic
development in ECCE. Pate et al. (2014) observed that children in Montessori preschools were more physically active than
children in traditional preschools. The study highlights the importance of physical activity for healthy development during early
childhood. Byun et al. (2013) explored that children attending Montessori preschools showed lower sedentary behaviour. The
findings suggest that Montessori education can encourage active participation and physical development in ECCE. Tabhir et al.
(2013) compared Montessori and kindergarten systems of early childhood education. Both systems promoted activity-based
learning and child development, while Montessori provided a more practical learning environment. Kayili and Kuscu (2012)
explored that children receiving Montessori preschool education showed better social competence and school adjustment. The
study highlights the importance of child-centred education for children’s social development in ECCE. Lillard (2012) explored
Montessori preschool education and found improvements in executive function, reading, mathematics, vocabulary, and social
problem-solving. The findings show that Montessori education supports children’s cognitive, academic, and social development
in ECCE.

Beyond the studies mentioned above, other prominent researchers have conducted research related to Montessori, such as —
Adhikari (2025); Koifman (2025); Mondal (2025); Adhikari and Saha (2024); Adhikari and Saha (2023); Saha and Adhikari
(2023); Saha and Adhikari (2023); Saha and Adhikari (2023); Liu (2023); Liu and Tian (2023); Durdas (2023); Adhikari and
Saha (2021); Adhikari and Saha (2021); Bhat (2021); Mavric (2020); and Peerzada and Basir (2019).

Studies Related to Rabindranath Tagore

Biswas (2026) explored Tagore’s educational philosophy and its relevance to modern pedagogy. The study emphasized
naturalism, creativity, activity-based learning and holistic development. These principles closely correspond with experiential
and activity-based approaches in contemporary ECCE. Marshal (2025) explored Tagore’s views on co-curricular activities. The
study emphasized music, art, literature, social and creative activities for the holistic development of children. These activities
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support the intellectual, emotional, social, moral and physical dimensions of ECCE. Singh (2023) compared Tagore’s and
Rousseau’s ideas of child-centred education. The study emphasized education according to children’s needs, interests and
developmental readiness. Tagore additionally highlighted the importance of social relationships in children’s development.
Sarma (2023) highlighted the contemporary relevance of Tagore’s educational philosophy. The study emphasized freedom,
creativity, nature and holistic education. These principles are particularly relevant to ECCE, where children need opportunities
for exploration and creative development. Akshaya (2023) explored the contributions of Indian philosophers to ECCE during
the pre-independence period. The study highlighted Tagore’s establishment of Santiniketan and his emphasis on developing
children’s intrinsic abilities. His approach focused on holistic personality development through a natural environment. Das
(2022) highlighted Tagore’s contribution to Indian education and emphasized creativity, curiosity and intellectual development.
The study suggested that education should consider children’s interests, needs, experiences and abilities. These principles support
individualized and holistic ECCE. Shabbir and Mohanty (2022) explored the contributions of Tagore and Gandhi to early
childhood education. They found that both believed children naturally want to learn and should explore their environment. Tagore
also emphasized music, art and poetry for children’s holistic development. Pareek and Sharma (2021) observed Tagore’s
educational philosophy and emphasized bringing children into contact with nature. The study suggested that natural learning
environments help children understand the wider world. This approach has significant relevance to nature-based ECCE. Rani
(2021) reviewed Tagore’s educational philosophy and emphasized learning from nature, music and life. The study criticized
rigid, examination-oriented education and supported freedom in learning. These principles are important for joyful and
experiential ECCE. Sarkar (2021) highlighted Tagore’s educational thoughts including self-education, self-realization,
curriculum and holistic development. The study emphasized active participation and development of children’s inner potential.
These ideas are relevant to integrated cognitive, physical, social, emotional and creative development in ECCE. Kalpna (2019)
explored the contribution of Tagore and Gandhi to early childhood education. The study found that both emphasized children’s
natural tendency to learn and the importance of learning from their environment. Their ideas support natural and child-centred
approaches in ECCE. Mondal (2018) critically observed Tagore’s educational perceptions and their implications for learners.
The study emphasized freedom, self-development, natural learning and active participation. These principles support stimulating
and child-friendly learning environments in ECCE. Ahmad Shah (2018) explored Tagore’s contribution to education and his
criticism of conventional schooling. The study emphasized freedom, exploration and learning in the natural environment. These
ideas are important for creating child-centred ECCE environments. Debbarma (2017) highlighted Tagore’s educational thoughts
in the present context. The study emphasized intellectual, physical, moral and aesthetic development according to children’s
needs, interests and abilities. It also highlighted thinking and imagination rather than dependence on memorization. Goswamee
and Saikia (2017) explored Tagore’s educational philosophy and its influence on elementary education. The study emphasized
self-realization, nature and a supportive educational environment. These principles provide a foundation for holistic development
in ECCE. Ghosh (2015) observed Tagore’s ideas about child education, the learning environment and teacher-child relationships.
The study emphasized natural surroundings, child-centred learning and understanding rather than rigid authority. These
principles support child-friendly and experiential ECCE. Pritchard (2014) highlighted music, dance and arts education at
Santiniketan. The study showed that artistic activities were important for children’s self-expression, creativity and holistic
development. These ideas are highly relevant to creative and activity-based ECCE.

Extending beyond the preceding literature, significant contributions to Tagore studies have also been made by researchers such
as—Sen and Saha (2026); Saha (2025); Das (2025); Chatterjee (2025); Sen (2022); Chinthakindi (2022); Mondal and Gayen
(2021); and Saha and Maji (2012).

The reviewed literature on Froebel, Montessori and Rabindranath Tagore shows that all three thinkers made important
contributions to the development of modern Early Childhood Care and Education. Their approaches strongly support child-
centred education, learning through activity and experience, freedom, creativity, play, nature, social interaction and holistic
development. Froebel emphasized play, self-activity, nature and learning through Gifts and Occupations. Montessori focused on
independence, practical life activities, sensory learning, self-directed learning and the development of cognitive, motor, language
and social skills. Tagore emphasized freedom, creativity, nature, music, art, literature and learning through real-life experiences.
The literature also indicates that these educational philosophies remain relevant to contemporary ECCE. Froebelian studies show
the continuing importance of play, outdoor learning, nature and relationships, while Montessori studies provide evidence of
positive effects on cognitive, mathematical, motor, social-emotional and executive-function development. Tagore related studies
highlight the importance of creative expression, natural environments, freedom and holistic personality development. Thus, the
three approaches provide complementary perspectives for promoting children’s overall development.

The study concludes that the significant contributions of Friedrich Froebel, Maria Montessori, and Rabindranath Tagore to early
childhood care and education. The studies explore that Froebel’s kindergarten philosophy emphasized play, creativity, self-
activity, nature, and holistic child development, which continue to influence modern preschool education across different
countries. Similarly, Montessori education has been widely recognized for promoting independent learning, cognitive
development, social skills, problem solving ability, motor development, and child-centered learning through practical and
activity-based methods. The reviewed studies also indicate that Montessori and Froebelian approaches positively support
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children’s academic achievement, creativity, social competence, and emotional growth. In the Indian context, Tagore’s
educational philosophy emphasized freedom, creativity, nature-based learning, co-curricular activities, and holistic development
of children, which remain relevant in present day education policies and practices. Overall, the literature suggests that child-
centered, activity-based, and experiential approaches play a vital role in ensuring the holistic development of children and
continue to provide valuable guidance for contemporary early childhood education.

10.

11.

12.

17.

18.

19.

20.

21.

22.

23.

24.

25.

No
Laxman Bauri: Data Collection, Literature Review, Methodology, Analysis, Drafting, Referencing;
No
The author/s has/have given consent for the publication.
No

Abbas, A., Ansari, S., & Abbas Rizvi, A. (2015). Comparative study of Montessori and kindergarten system of education in terms of
social skills of children. The Sindh University Journal of Education, 44(2), 53-72.

Adhikari, A. (2025). Autopoiesis and the Montessori educational paradigm: A theoretical framework relating its resonance with NEP
2020. International Research Journal of Education and Technology, 8(7), 500-514.

Adhikari, A., & Saha, B. (2021). Rationalizing maria Montessori’s teaching methods in global contexts: ‘When education met a femme
reformatice’. European Academic Research, 9(2), 1431-1439.

Adhikari, A., & Saha, B. (2021). Maria Montessori: An intellectual biography. EPRA International Journal of Research & Development
(IJRD), 6(9), 242-245.

Adhikari, A., & Saha, B. (2023). The three epochs of education: outlining Mary Wollstonecraft, Maria Montessori and Nel Noddings.
International Journal of Research and Review, 10(1), 698-703.

Adhikari, A., & Saha, B. (2024). Biological liberty and pedagogy: Exploring Maria Montessori’s ‘freedom with limits’. International
Journal of Research Publication and Reviews, 5(6), 5471-5473.

Ahmad Muhid, S. J. N. B, Rosli, R. I. B., Omar, R. B., & Mohamad, 1. (2025). A scoping review of the implication of Montessori
curriculum in early childhood education. International Journal of Research and Innovation in Social Science (IJRISS), 9(3), 2873-2891.

Ahmad Shah, H. S. (2018). Tagore & his contribution in the field of education. International Journal of Advanced Multidisciplinary
Scientific Research (IJAMSR), 1(3), 88-94.

Ahmadpour, N., & Mujembari, A. K. (2015). The impact of Montessori teaching method on 1Q levels of 5-year old children. Procedia -
Social and Behavioral Sciences, 205, 122-127.https://doi.org/10.1016/1.sbspro.2015.09.037

Akshaya, E. (2023). Contribution of Indian philosophers in early childhood care and education during the pre-independence period.
International Journal of Home Science, 9(1), 238-241.

Aslanian, T. K., McNair. L. J., & Powell, S. (2022). Finding Froebel: National and cross-national pedagogical paths in Froebelian early
childhood education. Global Education Review, 9 (1), 1-5.

Atis-Akyol, N., Uludag, G., & Tosun, B. (2023). Montessori practices in early childhood education with teachers’ experiences. Research
in Pedagogy, 13(1), 177-192. https://doi.org/10.5937/IstrPed2301177A

Aurobindo, S. (1990). The human cycle. Sri Aurobindo Ashram.

Bahmaee, A. B., Saadatmand, Z., & Yarmohammadian, M. H. (2016). Principle elements of curriculum in the preschool pattern of
Montessori. International Education Studies, 9(1), 148-153. https://doi.org/10.5539/ies.von1p148

Baidya, M. N., Mondal, A., & Saha, A. (2014). Educational thoughts of Friedrich William A. Froebel: A theoretical study. International
Journal of Applied Research, 1(2), 135-137.

Basargekar, A., & Lillard, A. S. (2021). Math achievement outcomes associated with Montessori education. Early Child Development
and Care, 191(7-8), 1207-1218.

Bhat, S. A. (2021). Educational philosophy of Maria Montessori: A coordination between the teacher and child. International Journal of
Advanced Multidisciplinary Scientific Research, 4(1), 11-22.

Bhatia, P., Davis, A., & Shamas-Brandt, E. (2015). Educational gymnastics: The effectiveness of Montessori practical life activities in
developing fine motor skills in kindergartners. Early Education and Development, 26(4), 594-607.

Biswas Debnath, S. (2026). Rabindranath Tagore’s educational philosophy and its relevance in modern pedagogy. International Journal
of Trends in Emerging Research and Development, 4(1), 118-120.

Byun, W., Blair, S. N., & Pate, R. R. (2013). Objectively measured sedentary behavior in preschool children: Comparison between
Montessori and traditional preschools. International Journal of Behavioral Nutrition and Physical Activity, 10(2), 1-7.

Cameron, K., & Boyles, D. (2022). Learning and teaching in a neoliberal era: The tensions of engaging in Froebelian-informed pedagogy
while encountering quality standards. Global Education Review, 9 (2), 99-117.

Castner, D., & Maron-Puntarelli, C. (2022). Revitalizing a humanizing vision: Contesting germ policies with Froebel. Global Education
Review, 9 (1), 38-53.

Chatterjee, C. (2025). Rabindranath Tagore and his interpretation of the main course of Indian history. Studies in People’s History, 12(1),
81-89.

Chhetri, R. (2024). Montessori method of education is a boon for nursery school children: A case study. International Education &
Research Journal (IERJ), 10(7), 39-42.

Chinthakindi, B. S. (2022). Rabindranath Tagore’s educational philosophy and its relevance in modern times. /OSR journal of humanities
and social science, 27(11), 20-22.

Page | 227



https://doi.org/10.1016/j.sbspro.2015.09.037
https://doi.org/10.5937/IstrPed2301177A
https://doi.org/10.5539/ies.v9n1p148

26.

27.

28.

29.

30.
31.
32.
33.
34.
35.
36.
37.
38.

39.

40.

41.

42.

43,
44,

45.

46.

47.

48.

49.

50.

51,

52.

53.

54.
55.

56.

57.

58.

59.

Published by: Pather Dabi Educational Trust, (Regn No: 1V-1402-00064/2023), Under Govt. of West Bengal, India

Das, B. (2025). Towards a Meaningful Education System: Exploring Holistic, Inclusive, and Transformative Pedagogies. International
Journal of Research Publication and Reviews, 6(8), 449-458.

Das, S. (2022). Educational philosophy of Rabindranath Tagore: Contribution to Indian education. International Journal of Food and
Nutritional Sciences, 11(12), 8750-8756.

Debbarma, S. (2017). A study on educational thought’s of Rabindranath Tagore in relevance to the present context. Research Review
International Journal of Multidisciplinary, 2(6), 4-6.

Demangeon, A., Claudel-Valentin, S., Aubry, A., & Tazouti, Y. (2023). A meta-analysis of the effects of Montessori education on five
fields of development and learning in preschool and school-age children. Contemporary Educational Psychology, 73(2), 1-21.
https://doi.org/10.1016/j.cedpsych.2023.102182

Dogru, S. S. Y. (2015). Efficacy of Montessori education in attention gathering skill of children. Educational Research and Reviews,
10(6), 733-738.

Faryadi, Q. (2017). The application of Montessori method in learning mathematics: Experimental research. Open Access Library Journal,
4, 1-14. https://doi.org/10.4236/0alib.1104140

Flemig, S., & McNair, L. (2022). Nature, nurture and the space between: Lessons from Froebel for the early years. Global Education
Review, 9(2). 51-66.

Froebel, F. (1985). The education of man. D. Appleton and Company.

Gandhi, M. K. (1953). Towards new education (B. Kumarappa, Ed.). Navajivan Publishing House.

Gandhi, M. K. (1962). Basic education. Navajivan Publishing House.

Ghosh, R. (2015). Caught in the cross traffic: Rabindranath Tagore and the trials of child education. Comparative Education Review,
59(3), 399-419.

Ghosh, S., & Saha, B. (2024). Sri Aurobindo Ghosh’s Integral Education: An Education of the Body, Mind and the Intellect. The Social
Science Review A Multidisciplinary Journal, 2(6), 93-97. https://doi.org/10.70096/tssr.240206016

Goswamee, G., & Saikia, R. (2017). A study on the educational philosophy of Rabindranath Tagore and its influence on elementary
education with special reference to Assam. The Clarion-International Multidisciplinary Journal, 6(2), 71-74.

Guven, Y., Gultekin, C., & Dedeoglu, A.B. (2020). Comparison of sudoku solving skills of preschool children enrolled in the Montessori
approach and the national education programs. Journal of Education and Training Studies, 8(3), 32-47.
https://doi.org/10.11114/jets.v8i3.4620

Hoskins, K., & Smedley, S. (2018). Protecting and extending Froebelian principles in practice: exploring the importance of learning
through play. Journal of Early Childhood Research, 17(2), 1-15. https://doi.org/10.1177/1476718X 18809114

Izuagba, A. C., Afurobi, A. O., Ifegbo, P. C., & Opara, J. M. (2017). Care givers’ knowledge of integrating the Montessori; indigenous
communicative teaching methods and Reggio Emilia in early child care education. International Journal of Arts and Humanities (IJAH),
6(3), 127-140. https://doi.org/10.4314/ijah.v6i3.11

Jana, S. (2023). Friedrich Wilhelm August Froebel and his idea of kindergarten education: A historical appraisal. International Journal
of Trend in Scientific Research and Development, 7(6), 378-382.

Johansson, J-E. (2022). Didactic and curriculum in ECEC from a Froebelian standpoint. Global Education Review, 9(2), 67-82.
Josephidou, J., & Kemp, N. (2022). A life “in and with nature?” developing nature engaging and nature enhancing pedagogies for babies
and toddlers. Global Education Review, 9 (2), 5-22.

Kalpna (2019). Contributions of Indian educational philosophers in early childhood education Mahatma Gandhi, Tagore. International
Journal of Research in Social Sciences, 9 (9), 397-406.

Kayili, G. (2016). The effect of Montessori method on cognitive tempo of kindergarten children. Early Child Development and Care,
188(3), 327-335.

Kayili, G., & Ari, R. (2016). The effect of Montessori method supported by social skills training program on turkish kindergarten
children’s skills of understanding feelings and social problem solving. Journal of Education and Training Studies, 4(12), 81-91.

Kayili, G., & Kuscu, O. (2012). Examination of social competence and school adjustment of primary school children who had pre-school
education with the Montessori method. Journal of Teaching and Education, 1(2), 399-405.

Kiran, 1., Macun, B., Argin, Y., & Ulutas, 1. (2021). Montessori method in early childhood education: A systematic review. Cukurova
University Faculty of Education Journal, 50(2), 1154-1183. https://doi.org/10.14812/cuefd.873573

Kocabas, H. U., & Bavli, B. (2022). The Montessori educational method: Communication and collaboration of teachers with the child.
Participatory Educational Research, 9(1), 443-462.

Kusumawardani, L. H., Nani, D., & Sulistiani, S. (2020). Improving gross motor skill development through the Montessori method in
children aged 3-5 years. Sri Lanka Journal of Child Health, 49(4), 347-352.

Laski, E. V., Vasilyeva, M., & Schiffman, J. (2016). Longitudinal comparison of place-value and arithmetic knowledge in Montessori
and non-Montessori. Journal of Montessori Research, 2(1), 1-15.

Lillard, A. S. (2012). Preschool children’s development in classic Montessori, supplemented Montessori, and conventional programs.
Journal of School Psychology, 50 (3), 379-401.

Lillard, A. S. (2021). Montessori as an alternative early childhood education. Early Child Development and Care, 191: 7-8, 1196-1206.
Lillard, A. S., & Heise, M. J. (2016). Removing supplementary materials from Montessori classrooms changed child outcomes. Journal
of Montessori Research, 2(1), 16-26.

Lillard, A. S., Heise, M. J., Richey, E. M., Tong, X., Hart, A., & Bray, P. M. (2017). Montessori preschool elevates and equalizes child
outcomes: A longitudinal study. Frontiers in Psychology, 8, 1-19.

Liu, J. (2023). The influence of Montessori education and traditional education on children’s learning psychology. Journal of Education
and Educational Research, 6(3), 131-133.

Liu, S., & Tian, A. (2023). The influence of Montessori education on children’s personality development and the way of thinking. Lecture
Notes in Education Psychology and Public Media, 16(1), 173-180.

MacLure, M., & MacRae, C. (2022). Folding Froebel with Deleuze: Rethinking the significance of imitation in early childhood. Global
Education Review, 9 (1), 54-68.

Page | 228



https://doi.org/10.1016/j.cedpsych.2023.102182
https://doi.org/10.4236/oalib.1104140
https://doi.org/10.70096/tssr.240206016
https://doi.org/10.11114/jets.v8i3.4620
https://doi.org/10.1177/1476718X18809114
https://doi.org/10.4314/ijah.v6i3.11
https://doi.org/10.14812/cuefd.873573

60.
61.
62.
63.
64.
65.
66.
67.
68.

69.
70.

71.

72.

73.

74.

75.

76.

77.
78.

79.

80.

81.

82.

83.

84.

85.

86.

87.

88.

89.

90.

91.

92.
93.

94.

9s.

96.

Published by: Pather Dabi Educational Trust, (Regn No: 1V-1402-00064/2023), Under Govt. of West Bengal, India

Mallett, J. D., & Schroeder, J. L. (2015). Academic achievement outcomes: A comparison of Montessori and non-Montessori public
elementary school students. Journal of Elementary Education, 25(1), 39-53.

Manan, M. M. (2015). Froebel’s educational thought and its significance at early educational period. The Communications, 23(1), 124-
127.

Marshal, A. J. (2025). Study of Rabindranath Tagore’s educational views regarding co-curricular activities. International Journal of
Development Research, 15(6), 68580-68582.

Mavric, M. (2020). The Montessori approach as a model of personalised instruction. Journal of Montessori Research, 6(2), 13-25.
McNair, L. J., & Powell, S. (2021). Friedrich Froebel: A path least trodden. Early Child Development and Care, 191(7-8), 1175-1185.
McNair, L. J., Blaisdell, C., Davis, J. M., & Addison, L. J. (2022). Posing unique and urgent challenges to understandings of quality:
Elucidations through a Froebelian lens. Global Education Review, 9 (1), 24-37.

Mondal, G. C. (2018). Reflective analysis of perceptions on education of Rabindranath Tagore. Journal of Emerging Technologies and
Innovative Research, 5(8), 424-426.

Mondal, R., & Gayen, P. (2021). Influence of the educational philosophy of Tagore on secondary education in modern India. International
Journal of All Research Education and Scientific Methods (IJARESM), 9(4), 2552-2555.

Mondal, S. (2025). Contributions to education: examining the legacies of Indian and Western educators. The Social Science Review A
Multidisciplinary Journal, 3(4), 141-153.

Montessori, M. (1964). The Montessori method. Schocken Books.

Ngoc, L. T. Y. (2023). A review on the effects of Montessori practical life activities in developing fine motor skills in kindergartners and
proposals for application in Vietnam. East African Scholars Journal of Education, Humanities and Literature, 6(6), 262-269.

Nojiri, M. (2020). Child education using Froebel blocks in Japan in the early 20th century. Early Childhood Care and Education Research
Journal, 58(2-3), 19-30.

Ongoren, S., & Yazlik, D. O. (2019). Investigation of mathematical concept skills of children trained with Montessori approach and
MOoNE pre-school education program. Furopean Journal of Educational Research, 8(1), 9-19. https://doi.org/10.12973/eu-jer.8.1.9
Pareek, P., & Sharma, M. (2021). Educational philosophy of Rabindranath Tagore. llkogretim Online - Elementary Education Online,
20(2), 4166-4170.

Park, Y. J., & Yang. Y. (2016). The continuing influence of Froebel’s kindergarten system in current early childhood education in the
USA and South Korea. Asia-Pacific Journal of Research in Early Childhood Education, 10(3), 125-140.

Pate, R. R., O’ Neill, J. R., Byun, W., Mclver, K. L., Dowda, M., & Brown, W. H. (2014). Physical activity in preschool children:
comparison between Montessori and traditional preschools. Journal of School Health, 84(11), 716-721.

Peerzada, N., & N, Basir. (2019). Maria Montessori: Peace education through discipline. International Journal of Psychosocial
Rehabilitation, 23(6), 1822-1828.

Piaget, J. (1952). The origins of intelligence in children. International Universities Press.

Pritchard, M. (2014). A poem in a medium not of words: Music, dance and arts education in Rabindranath Tagore’s Santiniketan. Arts
and Humanities in Higher Education, 13(1-2), 101-114.

Rani, S. (2021). Rabindranath Tagore’s education philosophy: An overview. International Journal of Research in English, 3(1), 49-53.
Rousseau, J.-J. (1979). Emile: Or, on education (A. Bloom, Trans.). Basic Books. (Original work published 1762).

Roszak, M. (2018). Friedrich Froebel’s pedagogical concept within polish pre-school education - the revival of 19th century thought in
modern institutional upbringing of children. Society Register, 2(2), 149-162.

Saha, B., & Maji, S. (2013). Remembering the Ancient Master of Education: Twentieth First Century Reception of Sri Aurobindo. Indian
Journal of Applied Research, 3(1), 36-37. https://doi.org/10.15373/2249555X/JAN2013/15

Saha, B., & Adhikari, A. (2023). The Montessori approach to the teaching-learning process. The International Journal of Indian
Psychology, 11(3), 574-578.

Saha, B., & Adhikari, A. (2023). The Montessori method: A constructivist approach? International Journal of Scientific and Engineering
Development, 6(3), 768-772.

Saha, B., & Adhikari, A. (2023). The Montessori method of education of the senses: The case of the children’s houses. International
Journal of Research Publication and Reviews, 4(5), 6671-6673.

Saha, B., & Maji, S. (2012). Conceptualizing Tagore’s idea of education: Prakitir Patshala -idea, relevance and prospect. Golden Research
Thoughts, 2(5), 1-3.

Saha, P. (2025). The National Service Scheme (NSS) through the lens of Rabindranath Tagore’s concept of Bratidal: A philosophical
analysis. The Social Science Review A Multidisciplinary Journal, 3(6), 91-97. https://doi.org/10.70096/tssr.250306014

Sakr, M., & Kaur, V. (2024). Re-imagining the Froebelian influence on early childhood education as a dynamic and ever-changing web
of encounter. Pedagogy, Culture & Society, 32(4), 923-940.

Sarkar, K. (2021). Educational thought of Rabindranath Tagore. International Journal of Trend in Scientific Research and Development,
5(2), 866-867.

Sarma, S. (2023). Rabindranath Tagore’s educational philosophy: A study of its relevance in the contemporary world. ShodhGyan-NU:
Journal of Literature and Culture Studies, 1(1), 46-57.

Sen, A. P., & Kotil, C. (2022). Reevaluating Froebel gifts: A tool that embodies three dimensions in space to enhance pre-school children’s
geometry skills. International Journal of Educational Studies in Mathematics, 9(2), 129-145. https://doi.org/10.17278/ijesim.987450
Sen, S. (2022). The melody of universalism: Political thought in rabindra sangeet. Society and Culture in South Asia, 9(1), 104-127.
Sen, S., & Saha, B. (2026). The visions of Indian reformers and the architecture of nep 2020. The social science review: A
Multidisciplinary Journal, 4(2), 267-279. https://doi.org/10.70096/tssr.260402045

Shabbir, S. W. S., & Mohanty, J. (2022). Conceptual contribution of Rabindranath Tagore and Mahatma Gandhias Indian educationists
in early childhood education. Journal for all Subjects, 11(11), 1-6.

Shirakawa, Y., & Saracho, O. N. (2021). Froebel’s kindergarten and its movement in Germany and the United States. Early Child
Development and Care, 191(2), 1-11.

Singh, J. (2023). A comparative study of educational thoughts of Rabindranath Tagore and Rousseau on child centered education. Journal
of Emerging Technologies and Innovative Research (JETIR), 10(9), 530-535.

Page | 229



https://doi.org/10.12973/eu-jer.8.1.9
https://doi.org/10.15373/2249555X/JAN2013/15
https://doi.org/10.70096/tssr.250306014
https://doi.org/10.17278/ijesim.987450
https://doi.org/10.70096/tssr.260402045

Published by: Pather Dabi Educational Trust, (Regn No: 1V-1402-00064/2023), Under Govt. of West Bengal, India

97. Smedley, S., & Hoskins, K. (2018). Finding a place for Froebel’s theories: Early years practitioners’ understanding and enactment of
learning through play. Early Child Development and Care, 190(2), 1-13. https://doi.org/10.1080/03004430.2018.1525706

98. Tagore, R. (1917). Personality. Macmillan.

99. Tahir, A. G., Abbas, A., Rizvi, A. A., Ghazali, G. A., & Saleem, S. (2013). System of Montessori education vs kindergarten system of
education. Merit Research Journal of Education and Review, 1(11), 259-263.

100. Tang, F., & Corrado, E. W. (2025). The role of music in supporting young children’s holistic learning and wellbeing in the context of
Froebel’s mother songs. Power and Education, 17(3), 350-363. https://doi.org/10.1177/17577438241265461

101. UNESCO. (2021). Early childhood care and education. UNESCO Official Website

102. Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes (M. Cole, V. John-Steiner, S. Scribner, &
E. Souberman, Eds.). Harvard University Press.

103. Vygotsky, L. S. (1967). Play and its role in the mental development of the child. Soviet Psychology, 5(3), 6-18.
https://doi.org/10.2753/RPO1061-040505036

104. Wasmuth, H. (2022). What does it mean to be a Froebelian in the 21% century? An essay. Global Education Review, 9 (2), 23-37.

105. Watts, T. (2022). Froebelian pedagogy as everyday activism in support of a sustainability agenda. Global Education Review, 9 (1), 85-
100.

106. Yildiz, F. U., & Cagdas, A. (2019). The effects of Montessori training program for mothers on mathematics and daily living skills of 4-5
year-old Montessori children. Journal of Early Childhood Studies, 3(2), 278-299. https://doi.org/10.24130/eccd-jecs.1967201932142

Publisher’s Note
The Social Science Review A Multidisciplinary Journal remains neutral with regard to jurisdictional claims in published data, map and
institutional affiliations.

©The Author(s) 2026. Open Access.

This article is licensed under a Creative Commons Attribution 4.0 International License, which permits use, sharing, adaptation, distribution
and reproduction in any medium or format, as long as you give appropriate credit to the original author(s) and the source, provide a link to
the Creative Commons licence, and indicate if changes were made. If material is not included in the article’s Creative Commons licence
and your intended use is not permitted by statutory regulation or exceeds the permitted use, you will need to obtain permission directly from
the copyright holder. To view a copy of this licence, visit http://creativecommons.org/licenses/by/4.0/

Page | 230



https://doi.org/10.1080/03004430.2018.1525706
https://doi.org/10.1177/17577438241265461
https://www.google.com/search?q=https://doi.org/10.2753/RPO1061-040505036
https://doi.org/10.24130/eccd-jecs.1967201932142
http://creativecommons.org/licenses/by/4.0/

	References

