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Abstract  
The present study explores the emerging phenomenon of quiet quitting among prospective teachers 
during their internship phase, with particular attention to their lived experiences, perceptions, and 
underlying reasons for professional disengagement. Grounded in a qualitative phenomenological 
framework, the study seeks to understand whether prospective teachers exhibit behaviors indicative 
of quiet quitting, whether they recognize such behaviors, and how they interpret the factors 
contributing to this disengagement. The study was conducted with 68 prospective teachers enrolled 
in teacher education institutions in Bhopal, who had substantial exposure to school-based internships. 
A self-developed Quiet Quitting Scale was employed as a screening tool to identify varying levels of 
disengagement, followed by semi-structured interviews with participants demonstrating higher levels 
of quiet quitting. Quantitative data were used to identify patterns of disengagement, while qualitative 
data were analyzed thematically using the Colaizzi method to capture the essence of participants 
lived experiences. Findings reveal that quiet quitting is a prevalent phenomenon, with 49% of 
participants exhibiting high levels and 44% moderate levels of disengagement, indicating that a vast 
majority demonstrate reduced professional commitment during teacher preparation. Participants 
acknowledged their disengaged behaviors and recognized their negative implications, particularly 
for professional competence and classroom readiness, though not always for academic grades. 
Thematic analysis identified multiple interrelated factors contributing to quiet quitting, categorized 
as institutional (ineffective evaluation systems, burdensome internship structures, excessive 
workload), pedagogical (declining motivation, lack of professional interest, deficiencies in 
foundational skills), and personal-psychological (perceived irrelevance of effort, certification-
oriented approach). The study concludes that quiet quitting among prospective teachers is a 
multidimensional and systemic issue emerging from the interaction of structural inefficiencies and 
individual perceptions. The findings highlight the urgent need for reforms in teacher education, 
including strengthening internship design, ensuring fair and meaningful assessment practices, and 
fostering motivational and professional support systems. Addressing these concerns is essential to 
enhance teacher preparedness, professional identity formation, and long-term commitment to the 
teaching profession. 
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Introduction 
 

Teachers play a vital role in enabling learning, inspiring and motivating students, and nurturing their intellectual and personal 
growth. However, pressures of the modern educational landscape employ weighty stress on teachers, leading to emotional 
exhaustion, reduced motivation, and decreased job satisfaction (Ingersoll & Strong, 2020; Harris, 2020 cited in Palad 2023). 
While some educators may choose to leave the profession overtly, but there is a growing concern about those who remain in 
their roles but quietly disengage from their work. This phenomenon, known as quiet quitting, has been described as a form of 
passive resistance or silent protest by educators who feel disillusioned, unsupported, or overwhelmed by their professional 
environments (Smith et al., 2022; Johnson et al., 2021).  
 

Quiet quitting is characterized by a gradual erosion of motivation, reduced enthusiasm, and decreased commitment to teaching. 
Educators who experience quiet quitting may go through the motions of teaching without actively engaging with students or 
striving for excellence. This disengagement can have significant implications for students' learning outcomes, as well as the 
overall morale and culture of educational institutions (Jones & Johnson, 2023; Baker & Smith, 2020 as cited in Palad 2023). It 
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has become a prominent notion in the business world, particularly in the post-COVID-19 pandemic (Lu et al., 2023; Talukder & 
Prieto, 2024). Globally, various sectors, including academia, are grappling with the phenomenon of quiet quitting, an issue that 
permeates the modern workplace, leading to detrimental effects on productivity and performance. The term was coined by 
economist Mark Boldger, who initially defined the phenomenon to explain the “declining passion for achievement” (p. 582, as 
cited in Yikilmaz, 2022), and to describe the low commitment of employees to work (as cited in Mahand & Caldwell, 2023). It 
embodies employees' unvoiced withdrawal and disengagement from their roles due to unmet expectations, dissatisfaction, or 
lack of motivation. Although it does not involve formal resignation, the decline in their performance signifies an invisible, yet 
formidable, attrition process. 
 

Quite quitting not only hinders teachers' commitment but also adversely affect their well-being, restrict students learning 
opportunities, and ultimately overall performance of the schools (Ozen ¨ et al., 2024). Generally, it arises from the cumulative 
stress and pressures inherent in the teaching profession, leading to a decline in emotional commitment (Karaman Kepenekci et 
al., 2024). This cascading process, influence negatively of the individual well-being and organizational performance, necessitates 
fortifying organizational support and implementing sustainable policies to alleviate challenges faced by teachers (Gabriel & 
Aguinis, 2021). Without the development of effective interventions, it is inevitable that quiet quitting among teachers will likely 
increase, along with negative consequences for both individuals and organizations. 
 

Understanding the issues of quiet quitting in the academic sector is very important. Firstly, it affects the retention of brilliant and 
capable individuals who may disengage from their work without formally resigning or expressing their concerns.  When their 
expertise and unique perspectives are lost, would hinder progress and innovation within academic institutions (Bakker et al., 
2022).  It may also serve as a reflection of deeper systemic issues within academic institutions.  Quiet quitting can have a 
detrimental impact on productivity and the quality of research, teaching, and administrative tasks. Disengaged employees are 
less likely to contribute effectively to their work, resulting in reduced productivity and tend to subpar outcomes. Disengagement 
can also impact the quality of teaching, as educators who have withdrawn their commitment and passion may struggle to 
effectively engage students and deliver engaging educational experiences. Similarly, administrative tasks may suffer when 
individuals quietly quit, leading to delays, errors, or inadequate attention to important processes. Furthermore, the impact of 
quiet quitting extends beyond professional productivity; it significantly affects the mental health and well-being of individuals 
in the academic sector.   
 

Teachers and teacher education institutions represent a microcosm of wider social, economic, and political transformations that 
influence professional identities and work-related attitudes. Within this context, quiet quitting in teacher education may be 
conceptualized as a multidimensional form of professional disengagement, wherein prospective teachers continue to comply 
with formal academic and internship requirements while simultaneously withdrawing from meaningful emotional, cognitive, 
and professional engagement in teaching–learning processes. 
 

The present study investigates the emerging phenomenon of quiet quitting among prospective teachers and examines how they 
perceive and negotiate their professional roles during teacher preparation. Specifically, it seeks to determine whether the 
observable disconnection among prospective teachers reflects patterns associated with quiet quitting and whether such tendencies 
extend beyond conventional forms of student disengagement. The study further aims to identify, interpret, and contextualize this 
phenomenon within higher education and teacher education settings. 
 

Using a qualitative research design grounded in phenomenological inquiry, data will be collected through surveys and individual 
interviews with students enrolled in teacher education institutions in Bhopal. Guided by exploratory research questions, the study 
attempts to develop a nuanced understanding of the potential prevalence, underlying dimensions, and lived experiences 
associated with quiet quitting among prospective teachers. 
 

Research Questions  
 

1. Do prospective teachers engage in behaviors indicative of quiet quitting?  
2. Do prospective teachers accept that their behavior indicates quite quitting? 
3. Do prospective teachers able to list out the reasons of quite quitting? 
 

Methodology  
 

Research Design: The present study adopted a qualitative research approach grounded in phenomenological inquiry to explore 
the emerging phenomenon of quiet quitting among prospective teachers and to understand how they experience and interpret 
their professional roles during teacher preparation. A phenomenological design was considered appropriate as it enabled the 
researcher to examine participants lived experiences, perceptions, and meanings associated with disengagement in academic and 
professional contexts. This method allowed the researcher to communicate with subjects directly on what their lived experiences 
are and then analyze and decipher the information given to them into definable themes and concepts. Due to the awareness of 
the quiet quitting phenomenon, the study works best by acknowledging the phenomenon with the subjects with subjects and 
from that point being able to interpret the student’s knowledge using a hermeneutical interpretive division of phenomenology 
rather than a transcendental discovery division (Neubauer et al., 2019).  
 

Participants and Sampling: The study included 68 prospective teachers selected through random sampling from three teacher 
education institutions located in Bhopal. All participants were enrolled in teacher education programmes during the 2024 
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academic session and were in the final semester of their course at the time of data collection. The selected participants had 
completed three semesters of internship in practicing schools along with one semester of college-based teaching practice 
conducted in simulated settings. Their prior exposure to school environments and teaching practice provided a relevant basis for 
examining attitudes related to professional engagement, commitment, and emerging quiet quitting behaviours. 
 

Tools for Data Collection: To assess quiet quitting behaviors among prospective teachers, the study employed a self-developed 
Quiet Quitting Scale, specifically designed for the context of internships within teacher education programmes. The scale was 
used as a screening instrument to identify participants exhibiting higher levels of quiet quitting. It was constructed to capture key 
dimensions such as professional disengagement, reduced emotional investment, minimal compliance with academic 
responsibilities, and withdrawal from active participation in teaching–learning processes. 
In addition, a semi-structured interview schedule was utilized to collect qualitative data. This enabled participants to articulate 
their experiences, perceptions, and attitudes concerning their academic responsibilities, engagement during internships, and 
future professional aspirations. The semi-structured format provided flexibility for in-depth probing while ensuring consistency 
with the objectives of the study. 
 

Procedure of Data Collection: Data collection was carried out in two phases. In the first phase, the self-developed Quiet 
Quitting Scale was administered to all selected participants across their respective institutions. In the second phase, individuals 
who reported high levels of quiet quitting on the scale were purposively selected for interviews. Semi-structured interviews were 
then conducted to gain deeper insights into the meanings and lived experiences underlying their responses. The interviews were 
conducted in a supportive academic environment to encourage openness, reflection, and candid expression. 
 

Data Analysis: Quantitative responses obtained through the Quiet Quitting Scale were used to identify patterns and tendencies 
related to quiet quitting behaviors among prospective teachers. Qualitative data obtained through interviews were analyzed 
thematically to identify recurring themes, perceptions, and experiences associated with professional disengagement. The 
integration of both forms of data enabled a contextualized understanding of the phenomenon within teacher education settings. 
 

Percentage Distribution of the levels of Quite Quitting among Prospective Teachers 
 

High  Moderate Low 
49 44 7 

 

The percentage distribution presented in the table indicates that 49% of prospective teachers fall in the high level of quiet quitting, 
44% in the moderate level, and only 7% in the low-level category.  It shows that a considerable majority (93%) of prospective 
teachers demonstrate moderate to high tendencies of quiet quitting, suggesting a visible pattern of psychological disengagement 
during teacher preparation. 
 

The data indicate that high-level quiet quitting constitutes the dominant category, implying that nearly half of the respondents 
tend to restrict their academic and professional engagement to only minimum required obligations. Such individuals may attend 
classes, complete assignments, and participate formally, but often avoid voluntary academic initiatives, collaborative tasks, or 
additional professional responsibilities. This pattern reflects reduced intrinsic motivation and weakened professional 
commitment during the pre-service stage. 
 

The 44% of respondents in the moderate category suggest that a large segment of prospective teachers experiences partial 
engagement, where commitment is situational rather than consistent. These student-teachers may show involvement when 
external monitoring exists but demonstrate reduced initiative in self-directed professional learning. The coexistence of high and 
moderate categories suggests that quiet quitting is not an isolated phenomenon but an emerging behavioral tendency within 
teacher education contexts. 
 

Only 7% of respondents were found in the low quiet quitting category, indicating that very few prospective teachers maintain 
high enthusiasm, proactive participation, and strong professional identity formation. This low proportion is significant because 
teacher education ideally expects high engagement levels due to the profession’s social and ethical demands. 
 

These findings align with the research (Hong et.al. 2023) showing that quiet quitting in educational settings is strongly associated 
with emotional exhaustion, lack of institutional support, unclear professional expectations, and weakened motivation. Similarly, 
research on educators after the pandemic reported that psychological empowerment and perceived control over work are critical 
in preventing withdrawal behavior and passive disengagement. 
 

In the context of teacher education, the present finding may indicate that prospective teachers are experiencing early forms of 
professional detachment even before entering the teaching profession.  Questions in the survey provided are grouped in five 
different sections including emotional exhaustion, institutional support, minimal professional efforts, school commitment, 
professional detachment. These groups were determined by using the Colaizzi method, a data analysis method primarily used 
for collecting, analyzing, describing, and grouping responses into relevant themes (Gumarang Jr. et al., 2021).   
 

The interview procedure was started with open-ended questions which were asked to further obtain the student’s perspective on 
their experience with quiet quitting and the researcher reacted with impartial language to avoid skewing any answers. The open 
interview questions are used to refrain from directive probing and allow the researcher as the interviewer to evoke natural 
responses as “sensitizing concepts merely suggest directions along,” as Blumer (1969, p. 148) endorsed. Interviews were 



The Social Science Review A Multidisciplinary Journal. March-April, 2026. Vol. 4. Issue 2. 651-657 
 

Published by: Pather Dabi Educational Trust, (Regn No: IV-1402-00064/2023), Under Govt. of West Bengal, India  
 

Page | 654  
 

transcribed into text and supplementary field notes were further analyzed using the Colaizzi method of data analysis, a method 
that allows phenomenological research to be examined more critically and rationally.   
 

The findings indicate that a significant number of prospective teachers perceive themselves as gradually engaging in quiet 
quitting behaviors during the course of their teacher education programme. It is worthy to note that they understand the impact 
of quiet quitting on educational outcome. They perceive a negative effect of quiet quitting on their educational experiences, 
though not always in terms of grades. While academic scores may not significantly reflect disengagement due to perceived flaws 
in the evaluation system. But they fully understand that quiet quitting adversely affects professional skill development, teaching 
competence, and preparedness for real classroom situations.  
 

Reasons for Quiet Quitting among Prospective Teachers: A Thematic and Theoretical Analysis 
 

1. Institutional Factors 
1.1 Ineffective Evaluation System: Prospective teachers reported that the assessment system lacks discriminatory validity, as 
minimal differences exist between high- and low-performing students. This perceived lack of fairness weakens the relationship 
between effort and outcomes, leading to reduced motivation. The minimal variation in marks, irrespective of the quality of work, 
leads to a perception of unfairness and reduces the incentive to excel. As a result, students feel that their efforts are not 
meaningfully recognized, which diminishes their motivation to engage deeply with academic and practicum responsibilities.  
This aligns with Expectancy-Value Theory (Eccles & Wigfield 2000), which posits that motivation declines when individuals 
perceive that effort does not significantly influence outcomes. It also relates to Equity Theory, where perceived injustice reduces 
engagement. Burić & Kim (2020) found that perceived unfair assessment reduces teacher motivation and engagement. Wang et 
al. (2022) highlighted that weak performance-reward linkage leads to academic disengagement.  
 

1.2 Irrelevant and Burdensome Internship Structure: Students emphasized that internships are excessively long and poorly 
structured. Schools often assign clerical or non-pedagogical tasks, treating student-teachers as a burden rather than trainees.   
Consequently, they are frequently assigned tasks that are clerical or routine in nature and lack relevance to their professional 
growth as future educators. This misalignment between internship activities and professional development contributes 
significantly to disengagement. This reflects Situated Learning Theory (Lave & Wenger 1991), which emphasizes meaningful 
participation in authentic practices. When tasks lack relevance, learning and identity formation are hindered.  
 

1.3 Excessive Workload during Internship: Prospective teachers reported that the excessive workload during internships 
emerged as a significant factor. They were being overburdened with continuous teaching responsibilities, extra classes, and non-
academic duties throughout the day. This overwhelming workload leads to fatigue and stress, ultimately causing students to limit 
their efforts to merely fulfilling basic requirements rather than striving for pedagogical enrichment or innovation in teaching 
practices. This reflects   Job Demands–Resources (JD-R) Model, where excessive demands without adequate support lead to 
burnout and withdrawal behaviors such as quiet quitting. Skaalvik & Skaalvik (2020) found that high workload predicts 
emotional exhaustion among teachers.  Madigan & Kim (2021) linked workload stress to burnout and reduced professional 
engagement.  
 

2. Pedagogical and Professional Factors 
2.1 Decline in Motivation over Time: Many participants reported a noticeable decline in motivation from the first year to the 
second year. While they entered the programme with enthusiasm and professional commitment during the initial semester, this 
motivation diminished over time due to various academic and institutional factors.  As self-determination theory (SDT) suggests 
that humans have three basic psychological needs, namely autonomy (i.e., engaging in a behavior with a full sense of volition), 
competence (i.e., the experience of mastery and efficacy), and relatedness (i.e., the need to feel connected to other people in a 
meaningful way) (Deci & Ryan, 1985, 2000). According to the theory, these basic needs are considered essential nutrients for 
individuals’ adjustment, integrity, and growth (Ryan, 1995; Vansteenkiste, Ryan, & Soenens, 2020). When these needs are 
unmet, intrinsic motivation declines. It distinguishes between intrinsic motivation (internal drive) and extrinsic motivation 
(external rewards), emphasizing that supportive environments foster growth. Ryan & Deci (2020) highlighted that unmet 
psychological needs reduce sustained motivation. Collie (2021) found that lack of autonomy support leads to disengagement in 
teacher education.  
 

2.2 Lack of Professional Interest in Teaching: The study also reveals a lack of intrinsic interest in the teaching profession 
among some prospective teachers. For many, teaching is perceived as a last-resort career option rather than a deliberate 
professional choice. This lack of professional commitment is reflected in their reduced engagement, minimal effort, and passive 
participation in both academic and practicum activities.   This makes parallel with Person-Job Fit Theory, which suggests that 
mismatch between individual interests and profession leads to dissatisfaction and withdrawal. Person-Job (P-J) fit theory posits 
that employee performance and satisfaction are maximized when their knowledge, skills, abilities (KSAs), and personal values 
align with the specific requirements and rewards of a job. A high P-J fit, which includes both "demands-abilities" and "needs-
supplies" compatibility, leads to higher engagement, better performance, and lower turnover rates (Afsar et.al. 2015). Klassen & 
Kim (2019) found that low career commitment predicts disengagement in pre-service teachers. Watt & Richardson (2008) 
emphasized the role of career choice motivation in teacher persistence.  
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2.3 Deficiencies in Foundational Knowledge and Skills: Additionally, participants accepted deficit and deficiencies in their 
prior educational experiences, stating that their schooling and undergraduate education did not adequately prepare them for the 
demands of teacher education. Many reported gaps in foundational knowledge, conceptual clarity, and communication skills. 
These deficiencies hinder their ability to perform effectively during training, leading to frustration, low self-efficacy, and 
eventual disengagement from active learning and teaching processes.  This is linked to Self-Efficacy Theory (Bandura 1977), 
where low perceived competence reduces effort and persistence. Zee & Koomen (2016) showed that low teacher self-efficacy 
leads to reduced instructional engagement. Fackler & Malmberg (2021) found that foundational skill gaps negatively affect 
teaching confidence.  
 

3. Personal and Psychological Factors 
3.1 Perception of Effort-Outcome Irrelevance: Students believed that they would pass the B.Ed. programme regardless of 
effort, reducing their willingness to invest in learning. There is a prevalent perception among students is that academic success 
in the B.Ed. programme is largely independent of effort. Participants expressed the belief that they would obtain satisfactory or 
even high grades regardless of the level of effort invested. This perception weakens the link between performance and outcomes, 
encouraging a compliance-oriented approach rather than genuine learning. Consequently, many students pursue the programme 
primarily for certification rather than professional competence.  This connects with Learned Helplessness Theory (Seligman 
1972), where individuals disengage when they perceive lack of control over outcomes. Hirvonen et al. (2020) found that low 
expectancy beliefs reduce academic effort. Collie & Martin (2019) linked perceived lack of control to disengagement behaviors.  
  
3.2 Certification-Oriented Approach: A substantial proportion of students enroll in the B.Ed. programme primarily with the 
instrumental objective of obtaining a formal qualification, rather than with a genuine commitment to developing professional 
teaching competence. Prospective teachers reported instances, particularly in certain private universities, where students 
demonstrated minimal academic engagement, including irregular attendance and limited participation in examinations and 
practicum activities, yet were awarded exceptionally high grades (often exceeding 90–95%). Such practices raise concerns 
regarding the credibility of assessment standards and the rigor of teacher preparation. 
 

Furthermore, in states such as Bihar, recruitment to government teaching positions is largely determined through competitive 
examinations conducted by the Bihar Public Service Commission, which predominantly evaluate subject-matter knowledge 
rather than pedagogical understanding or teaching competencies. Consequently, many candidates pursue B.Ed. degrees from 
private institutions while simultaneously enrolling in coaching centres to prepare for these examinations. This dual focus often 
leads to the marginalization of pedagogical training, with limited attention given to the development of instructional skills, 
classroom management, and learner-centered teaching practices. 
 

Overall, this trend reflects a misalignment between teacher education programmes and recruitment mechanisms, potentially 
undermining the professionalization of teaching and the quality of classroom instruction.  This aligns with Goal Orientation 
Theory, particularly performance-oriented goals, where individuals focus on outcomes (grades/certification) rather than mastery.    
The findings suggest that quiet quitting among prospective teachers is not caused by a single factor but emerges from the 
interaction of institutional inefficiencies, pedagogical limitations, and personal beliefs.   
 

The finding is also consistent with broader post-pandemic discussions that describe quiet quitting as a response to burnout, 
emotional fatigue, and perceived imbalance between effort and recognition. For prospective teachers, such tendencies can 
directly affect classroom readiness, pedagogical confidence, and long-term commitment to the profession. 
 

Therefore, the high prevalence of quiet quitting among prospective teachers suggests the need for teacher education institutions 
to strengthen professional mentoring, reflective engagement, internship support, emotional well-being programmes, and 
motivational interventions so that future teachers develop stronger professional commitment before entering schools. The first 
objective of the study which speaks whether the prospective teachers engage in behaviors indicative of quiet quitting?  The 
results clearly establishes that a substantial proportion of prospective teachers engage in behaviors indicative of quiet quitting. 
With 49% falling in the high category and 44% in the moderate category, the findings reveal that quiet quitting is not a marginal 
phenomenon but a dominant behavioral trend within teacher education. Most prospective teachers tend to limit their engagement 
to minimum required academic and practicum obligations, avoiding voluntary, innovative, or collaborative professional efforts. 
This reflects a pattern of psychological disengagement and reduced intrinsic motivation during the pre-service stage.   
 

Another objective of the study was about the acceptance of quiet quitting behavior among prospective teachers and the study 
reveals that a significant number of prospective teachers acknowledge that their behaviors align with quiet quitting. Through 
both quantitative responses and qualitative interviews, participants admitted to gradually reducing effort, participation, and 
professional commitment over time. This self-awareness indicates that quiet quitting is not entirely unconscious; rather, it is 
often a deliberate adjustment to perceived institutional inefficiencies, workload pressures, and limited returns on effort. 
 

The third objective of the study was whether prospective teachers able to identify reasons for quiet quitting and the results divulge 
the they were able to clearly articulate multiple reasons for their disengagement, which emerged across institutional, pedagogical, 
and personal dimensions. Key factors include ineffective evaluation systems, irrelevant and burdensome internship structures, 
excessive workload, declining motivation, lack of professional interest, deficiencies in foundational skills, and a certification-
oriented approach. These findings suggest that quiet quitting is a multifaceted phenomenon arising from the interaction of 
systemic constraints and individual perceptions, rather than a result of isolated personal attitudes. 
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Conclusions  
 

The quiet quitting is a widespread and emerging concern in teacher education, characterized by moderate to high levels of 
disengagement among the majority of prospective teachers. It is shaped by a complex interplay of institutional practices, 
pedagogical experiences, and psychological factors. Although students remain formally enrolled and compliant with programme 
requirements, their reduced enthusiasm, limited initiative, and weakened professional identity raise serious concerns about the 
quality of future teachers. Addressing this issue requires systemic reforms in assessment, internship design, and professional 
support, along with interventions aimed at enhancing motivation, self-efficacy, and commitment to the teaching profession. 
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