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In context of global educational reforms, the demand for Sustainable Inclusive Education (SIE) is
growing rapidly. In 21% century, teaching methods have evolved to be more student-centered,
technology-driven and inclusive; therefore teachers should aim to create an effective inclusive
classroom for providing quality teaching to all students in mainstream setting. On this regard, for
improving the best strategies of sustainable inclusive classroom settings, a teacher requires various
teaching competencies along with their professional development. Enhancing teaching
competencies, thereby creates a more inclusive and supportive environment for all students. So,
sustainability of inclusive education requires utmost commitment by the teachers towards

continuous improvement, collaboration, and deep understanding of the diverse needs of students.
By examining the necessary knowledge and skills which a teacher must possess, this paper
provides a comprehensive understanding of how to advance teaching competencies that align with
the goals of inclusive education. This paper focuses on the critical role of teaching competencies in
implementing inclusive educational practices that are not only effective but also sustainable, along
with several strategies and approaches, challenges and opportunities in fostering a more effective
inclusive educational environment.
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The concept of Inclusive Education has gained significant attention in recent years as a part of a broader movement towards
equity and diversity in education. Inclusive Education has grown from the belief that education is a basic human right and
provides the basis for a more ethical society. All learners have the right to education irrespective of their individual
characteristics or problems (Paul, S. & Chatterjee, B. 2023). It is centered on the idea that all students, regardless of their
abilities or backgrounds, should have access to high-quality education in an inclusive classroom setting. In an inclusive
classroom setting, teachers need several competencies for effective teaching to build mainstream classrooms. Therefore,
competencies of teacher is the ability to plan, control and facilitate interaction in the classroom that is appropriate to the
activities and which takes into account the different needs and abilities of learners (Kusuma, A. and Ramadevi, K. 2013).
Teachers always should be aware on policies and strategies of inclusive education, and have a perspective on how to include
children with special needs. So, successful inclusion of all students in inclusive education depends upon the effective
implementation. For that, the effective implementation of inclusive education requires teachers to be equipped with specific
knowledge and skills. Therefore, with more confident, knowledgeable and skilled teachers in the inclusive education
programme, we will have a positive impact on the consciousness of the community. This would increase the enrolment of
disabled children in school in the light of education for all and more disabled or differently abled children would be working
and contributing towards growth of the society (Kusuma, A. and Ramadevi, K. 2013). This paper seeks to explore the essential
competencies of teachers needed to effectively implement of SIE.
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Inclusive Education is an educational philosophy and approach that seeks to provide equal opportunities for all students,
regardless of their individual backgrounds, abilities, disabilities, or special needs. According to National Educational Policy
(NEP) 2020, “The dynamics and also many of the reasons for exclusion of Socio-Economically Disadvantaged Groups
(SEDGs) from the education system are common across school

and higher education sectors. Therefore, the approach to equity Social

and inclusion must be common across school and higher Justice

education. Furthermore, there must be continuity across the

stages to ensure sustainable reform”(NEP 2020, p.42). The

core principle of Inclusive Education is to create learning

environments where every student, regardless of their

differences, can participate, learn, and thrive together. For

achieving the core principle, Inclusive Education is grounded in

several key concepts, including social justice, equity in Constructiv Equity in
education, and constructivist learning. e Learning Education

Fig: 1. Key Concept of Sustainable Inclusive Education (SIE)

Education is the single greatest tool for achieving social justice and equality. In the scenario of Inclusive Education, each
student becomes an essential part of the collective learning experience, creating a harmonious and enriching environment for
all. Key concepts of inclusive education emphasize the importance of creating learning environments that cater to diverse
needs, promoting both academic and social development. Teachers as central figures in this process, should understand these
key concepts as well as be capable of applying them in classroom settings.
In an inclusive classroom, children are like the vibrant beads, and teachers
act as the thread that weaves them into a stunning necklace of captivating
learning. Without proactive teachers, inclusive education would be a
mare’s nest. Teachers do more than just sharing knowledge; they also care
for students’ feelings, encourage them to adapt, and help nurture their
talents (Akunuri, N. N. 2023).

Inclusive education celebrates the diversity and it ensures to facilitate all
learners’ diverse need and requirements for improving their divine
potentialities. In inclusive classroom teaching, teachers are requires having
the 3Hs: the heart (commitment), the head (critical knowledge) and hands e
(practical strategies) and Teacher should be committed to include all
learners. So, effectively creating the inclusive classroom setting for
ensuring the quality education for all learners, teacher must have some
essential knowledge for deep understanding of several areas of inclusive -
education.

Fig.: 2. Essential Knowledge Areas for Inclusive Education

There are some essential areas such as Diversity and Inclusion, Pedagogical Strategies and Assessment and Evaluation. The

knowledge of these areas is essential for a teacher to create an equitable learning environment for all the learners.

» Diversity and Inclusion: Teachers need to be aware of the various dimensions of diversity, including cultural, linguistic,
cognitive, and physical differences among students. Understanding these aspects helps in creating lesson plans that are
inclusive and accessible to all students.

» Pedagogical Strategies: Knowledge of differentiated instruction, Universal Design for Learning (UDL), and other
inclusive teaching methods are critical. These strategies enable teachers to address the diverse learning needs of students,
ensuring that all can participate and succeed.

> Assessment and Evaluation: Teachers should be skilled in using formative and summative assessments that reflect the
abilities of all students, including those with special needs. Knowledge of adaptive assessment techniques is also crucial
for measuring student progress in an inclusive setting.

Teachers are required to have the knowledge according to the diverse needs of their students and this knowledge also helps

them to know about appropriate inclusion strategies. They should be equipped with proper knowledge about diversity and

inclusion, pedagogical strategies, assessment and evaluation for applying the various teaching strategies and evaluation
techniques to sustain the Inclusive Education.

It can be challenging for teachers to teach children with disabilities in inclusive classrooms since a differently abled child and a
non-disabled child attends the same classroom. In order to assist students with disabilities in an inclusive context, teachers
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should possess certain skills and competencies; since a competent and skillful teacher has an ability to plan, control and

facilitate interaction for the successful inclusion in classroom. For effective implementation, it is crucial to equip teacher with

knowledge, skills, and understanding of inclusive practices, so that they can play a successful role in educational institutions.

Therefore, teachers require translating the knowledge into practice developing several critical skills and competencies.

e Collaboration and Teamwork: Inclusive education often involves working with special educators, counselors, and
families. To pertain with the purpose, effective collaboration skills are essential for creating such cohesive support system
for students.

e Inclusive Classroom Management: Managing an inclusive classroom requires flexibility, patience, and the ability to
create a positive, supportive learning environment. Teachers need to be adept in handling diverse classroom dynamics
while maintaining an inclusive atmosphere.

e Curriculum Transaction: Student- Teacher interaction should be respectful, appreciative & encouraging, disciplined,
approachable and comprehensive. Teachers need to
have abilities to use various methods, models of
teaching, and skills of teaching in class room
interaction and to motivate and guide in student-
student interaction.

e Adaptability and Problem-Solving: Teachers
should be prepared to adapt their teaching methods
and materials to accommodate the unique needs of
their students. This requires strong problem-solving
skills and the ability to think creatively.

o Professional Development: Continuous learning is
vital for teachers to stay updated on the latest
inclusive educational practices. Engaging in
ongoing professional development programs helps
teachers to refine their skills and remain effective in
their roles.

The relevance of skills and competencies of a teacher in
inclusive education classroom cannot be
overemphasized. An inclusive classroom, effective
curriculum transactions depends upon the skillful and
competent teachers who can manage it and carry it out
accordingly. In this context, quality teachers’ training
for inclusive education is central to inclusive
management and equitable teaching and fostering a
broadened domain of Inclusive Education (Owobi, E. A.
et.al. (2014). For ensuring the quality education and
providing universal access in inclusive classroom
environment, skillful and competent teachers play the
crucial role for successful implementation.

Fig.: 3. Skills and Competencies of Inclusive Teachers’
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Despite of the importance of teaching competencies, several challenges can hinder the effective implementation of inclusive
education:

+

- + £ + + &

FEE FF

Resource Constraints: Numerous institutions are insufficient in terms of necessary resources, such as specialized
materials, inadequate funding, lack of trained staff, and lack of assistive technology, to fully implement inclusive
education.

Inadequate infrastructure: There may be systemic limitations in infrastructure and resource allocation. This can include
lack of transportation for students with disabilities and overcrowded classrooms.

Attitudinal Barriers: There may be negative attitudes towards diverse needs’ learners. Negative attitudes or
misconceptions about inclusive education among teachers, parents, or administrators can impede progress.

Cultural Resistance: In some contexts, there may be cultural resistance to inclusive education, particularly where
traditional teaching methods are deeply entrenched.

Lack of transportation: When a child is physically disabled, it can be difficult to provide transportation for them to
attend school.

Parental attitudes: Parents' educational level, socio-economic status, and prior experience with inclusion can influence
their attitude towards inclusive education.

Insufficient support services: Children with disabilities and marginalized backgrounds may not have enough support
services. Parents, the community, professional staff, and the government may not provide enough support for inclusive
education.

Lack of knowledge and skills: This can include a lack of knowledge and skills among educators.

Insufficient training: Educators may not have the necessary training and skills to teach in inclusive education
classrooms.

Lack of special educators: This can make it harder to provide assistance to students with special needs.

Lack of plan: This can include a lack of plan for learning activities and special teaching materials.

Policy Gaps: Inconsistent or inadequate policies at the national or local levels can make it difficult for schools to adopt
inclusive practices.

For effective implementation of inclusive education, there are several challenges such as misunderstanding the concept of
disabilities, negative attitude towards children with special needs and no involvement of parents and community and so on.
Whatever, it can be achieved by a socially responsible, skillful and competent teacher through various programmes like
awareness programmes, parents and teacher collaboration, and guidance and counseling etc.

Enhancing teaching competencies is vital for ensuring the effective and SIE, which facilitates all students, regardless of their

abilities or backgrounds, to
have access to quality
learning opportunities. Here
are some key strategies can
be employed to achieve this

goal.

Continuous Professional
Development (CPD) is one
of the key strategies to
enhance the teaching

competencies. CPD
encourages teachers to keep
progressing & updating their
pool of knowledge and its
come from various In-
service training, Reflective
Teaching Practice &
Mentorship Programs.

Fig.: 5. Strategies for Enhancing Teaching Competencies
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e In-service Teachers’ Training: To facilitate ongoing professional development to the teachers’, faculty development
programme (FDP) such as regular workshops, teacher orientation and refresher course, and seminars for equipping
teachers with the skills and knowledge are needed for inclusive education. Training should focus on inclusive education
practices, such as differentiated instruction, Universal Design for Learning (UDL), and behavioral management strategies.

e Reflective Teaching Practice: Encouraging teachers to engage in self-reflection and peer feedback sessions to critically
assess their teaching methods is extremely important; Reflective Teaching Practice helps them to make necessary
adjustments to meet the diverse needs of all students.

e Promoting Mentorship Programs: Pairing experienced teachers with novice teachers is essential to share best practices
and provide guidance and support in inclusive education to managing diverse classrooms.

Models of Collaborative Teaching Practice incorporate to enhance teaching competencies. Models of collaborative teaching
practice such Co-Teaching Model, Team Teaching Model and Professional Learning Communities (PLCs) Models enable
teachers to instruct their students effectively.

e Co-Teaching Model: This model involves general and special education teachers working together in the same classroom
to provide instruction to all students, offering various perspectives and expertise. It enhances teaching competencies by
combining expertise and fostering inclusive practices.

e Team Teaching Model: Team teaching involves multiple educators collaborating to plan, deliver, and assess lessons,
ensuring that all students’ with diverse needs.

e Professional Learning Communities (PLCs) Model: PLCs bring teacher educators together regularly to discuss
strategies, share resources, and analyze student data, promoting collective responsibility and develop inclusive teaching
practices for student success in an inclusive environment.

In order to successfully reach all learners, teacher should be able to apply the various teaching methods and techniques.
Differentiated Instructions involve to meets the diverse needs and interest of the students using varied strategies such Flexible
grouping, Choice-Based Learning, and Tiered Assignment.

e Flexible Grouping: Organizing students into different groups focus on their learning needs, abilities, or interests that
allow teachers to instruct more effectively and to meet the diverse needs of student.

e Choice-Based Learning: Offering the choice-based learning environment to students with options in how they learn
content, engage with materials, and demonstrate understanding, cater to diverse learning preferences.

e Tiered Assignments: Forming the different levels of assignments that challenge students at their individual levels of
readiness ensures that all students can actively involve with the curriculum at a level that is appropriate for them.

Cultural competence in education promotes understanding, acceptance, critical thinking, and promoting social cohesion.
Cultural competence foster through Diversity Training, Incorporating Cultural Relevance, Family and Community
Engagement.

e Diversity Training: For creating an inclusive classroom with the respects and values of diversity, teacher needs the
training on cultural awareness, bias reduction, and culturally responsive teaching strategies.

e Incorporating Cultural Relevance: Integrating different cultural backgrounds of students’ into the curriculum makes
learning more meaningful and engaging, that is crucial for promoting an inclusive classroom.

e Family and Community Engagement: Building strong relationships with learners’ families and communities help
teachers for better understanding of students' cultural contexts and incorporate these insights into their teaching.

Teachers improve their teaching competence through utilization of assistive technology such as Assistive Devices Tools,
Adaptive Learning Platforms, Teachers’ Training in Technology and enhance the learning experience for students with
disabilities and other diverse needs.

e Assistive Devices Tools: Integrating the Assistive Devices Tools such as text-to-speech software, audiobooks, and
interactive whiteboards, builds a support system for the students with special needs and enhance their learning experience.

e Adaptive Learning Platforms: Adaptive Learning Platform focuses on individual learning needs and adjusts content based
on their needs. It also allows students to have personalized learning experiences that cater to a diverse classroom.
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e Teacher Training in Technology: Providing comprehensive training for teachers on how to effectively use assistive
technologies ensures that they can support all students in accessing the curriculum.

Inclusive curriculum design can be enhanced by teachers developing competencies that enable them to make effective learning

environments that are greeting and encouraging to all students. Inclusive Curriculum Design such:

e Universal Design for Learning (UDL): Implementing UDL principles to create flexible curricula, that accommodate the
needs and abilities of all learners and eliminates unnecessary hurdles in the learning process and improves the learning
experience for all.

e  Curriculum Mapping: Aligning curriculum content with inclusive practices, ensuring that it is accessible and relevant to
all students.

e Inclusive Assessment Practices: Using different types of assessment methods to accurately measure the learning of
students with special needs.

SEL is a process that helps people develop skills to understand and manage their emotions, build positive relationships, and
make responsible decisions. SEL can enhance teaching competencies by helping teachers create a supportive learning
environment where students feel valued and motivated. SEL can be helped the teachers to improve their own effectiveness
with fostering Building Relationship, Effectively Classroom Management and Mental Health Support.

e Building Relationships: Fostering a strong relationship between students and teachers is crucial for building a supportive
and inclusive environment.

e Classroom Management: Implementing strategies that encourage positive behavior creates a safe, inclusive space for all
students.

e Mental Health Support: To promote students' emotional health and academic performance in an inclusive environment, it
is imperative that teachers should receive proper training in identifying and addressing mental health issues.

Within the domain of institutional support and leadership, there are some key strategies such as Administrative support, policy
implementation and inclusion champions which are essential for a teacher to increase the level of proficiency.

e Administrative Support: In order to prioritize inclusive education, providing resources, and establishing an institutional
climate that supports all learners, strong leadership is essential.

e Policy Implementation: Creating and enforcing inclusive rules gives educators precise direction and promotes consistency
in the execution of inclusive practices.

e Inclusion Champions: ldentifying and encouraging those teachers of the institution who are support inclusive practices.

Research and evidence-based practices enable teacher for advancing their pool of knowledge and also enables teachers to
update their job role. There are some key areas which help the teachers to enable Staying Updated, Conducting Action
Research, and Data-Driven Decision making which are much essential for classroom teaching as well as institutional
development.

e Staying Updated: It is important to motivate educators to use evidence-based practices in the classroom and to stay up to
date on the most recent findings in the field of inclusive education.

e Action Research: Engaging educators in action research projects enables them to explore and create cutting-edge
inclusive strategies customized for their specific learning environments.

e Data-Driven Decision Making: Teachers can make decisions that promote inclusion by using data to determine areas
where their practices might be improved.

In enhancing teaching competencies, one of most important key strategies is building a positive inclusive school culture.
Nurturing the Inclusive Values, Peer Support Network and Celebrating Diversity, which are creates positive effectiveness
among the teacher’s to promote the inclusive school culture.

e Inclusive Values: Encouraging an inclusive school culture that prioritizes equality, diversity, and inclusion is crucial for
building and nurturing the sound atmosphere, where every child can succeed.
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e Peer Support Networks: Peer networks facilitate the sharing of experiences and strategies for inclusive education by
fostering collaboration and support among educators.
e Celebrating Diversity: Encouraging cultural variety through institution-wide events and activities promote inclusivity and
gives all children a feeling of community.
Implementation of these strategies can support educational institutions to enhance teaching competencies, thereby creating
a more inclusive and supportive environment for all students. Sustaining Inclusive Education requires a commitment to
continuous improvement, collaboration, and a deep understanding of the diverse needs of the learners.
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Fig: 6. Path Ways to Enhance Teaching Competencies
Conclusion

To conclude, commitment towards continuous improvement and collaboration among all stakeholders is essential for the long-
term success of inclusive education. As Inclusive Education continues to evolve, so too essential for develop the competencies
of those who are at the forefront of teaching. Therefore, Sustainable Inclusive Education (SIE) requires a multifaceted
approach to enhance teaching competencies. So, enhancing teaching competencies is essential for the effective and sustainable
implementation of inclusive education. For implementing the SIE, addressing the challenges and implementing targeted
strategies will require concerted efforts from educators, administrators, policymakers, and the broader community.

Multiple strategies such as professional development, collaborative teaching, differentiated instruction, cultural competency,
and technology integration, if implemented, can create more inclusive and effective learning environments. By equipping
teachers with the necessary knowledge and skills, educational institutions can create more equitable and inclusive learning
environments.
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